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Simian

Simian ba miskitu waitna kum
kan, Wangki méiia ra iwi kan
Sawa tawanka ra. Tawan uplika
sut ba witinra ainghwa kulki kan
ai daukanka dukiara, papulra
kan bamna. Waitna prahni kan,
klahkla kum apu kan, tiwa siksa
insin kan, uba batana apia, uba
biawan sim apia.

Witin ba taski pali tauki kan.
Naha waitnika lilia bri watla nani
ra impakaia laik kan; dans puli
kan, bara ai wina ra diara satsat
dauki kan. Upla sut ba ai natka,
ai daukanka wal kaiki kikaia laik
kan bara piu banililia taki bangh-
wi kan.

Sakuna upla bila Simian apu
taim lilia bri watlara, upla nani ba
makabi wali kan Simian ba anira
sa. Bara upla nani latwan kaiki
kan, bara witin pruan taim, dans
watlara aiwani aisi kan Simian

baku, witin natka kan baku puli

banghwi kan ai wina aiska nikbi
kan.

Naha lawanka na Wangki wini
takan sa, sakuna nanara naha
tasbaia aiska ra aiwani sa. Dans-
ka ba naku sa: pulaia uplika nani
ba lain wal ra bui banghwisa,
bara kumi bani ai mawan kat bui
sa. Lain taura uplika ba aiwani ta
kriki sa; lawanka binka wal, bara
sim bila aisi ba wal ai wina nani
nikbi sa. Wala nani ai mawan ra
bri ba sim, wal sim pulanka dau-
kisa. Sakuna piua kum sa, sut
pali aiwanisa bara dans sim puli
sa, lawanka danh takbia ba kat.

Simian era un hombre miskito,
que vivia rio Coco abajo, en la
comunidad de Sawa. Toda la
gente de la comunidad lo apre-
ciaba por lo que hacia, porque
era muy jugueton.

Simian

Aula bi Simian
Kaikram ki Simian?
Lilia pulram, Simian
Balan bi, balan bi
Balan bi, Simian
Mihtam buki, Simian
Namkra klipi, Simian
Mihtam wipi, Simian
Srutwi baku, Simian
Tnamta wauhi, Simian

“(Sut)

Minam kumi, Simian
Twisam daiki, Simian
Simian, baku Simian
Simian, “darti” Simian
Minam buki, Simian
Mihtam buki, Simian
Lamla nikbi, Simian
Maisam alki, Simian
Pamhpaia nikbi, Simian
Sukling baku, Simian
Kiki baku, Simian
Kiawali baku, Simian
Mahka auna, Simian
Kaiki was, Simian

Kli wal praubia, Simian

Alla viene Simian

Yalo viste, Simian?
Alegrate, Simian

Ya llegd, ya lleg6

Ya lleg6, Simian

Levante la mano, Simian
Cerrando los ojos, Simian
Aplaudiendo, Simian
Como saltando, Simian
Moviendo la cadera, Simian

V(Todos)

Con un pie, Simian
Sacando la lengua, Simian
Simian, asi Simian

Simian, sucio Simian
Levante los pies, Simian
Levante las manos, Simian
Mueve la cabeza, Simian
Agarre la cintura, Simian
Moviendo el hombro, Simian
Como sapo, Simian -
Como sonriendo, Simian
Como besando, Simian

Ya me voy, Simian

Vete bien, Simian

Hasta luego, Simian

Era un hombre bajo, manco,
con ¢l pelo negro lacio, no muy
gordo ni muy flaco. Siempre an-
daba muy sucio.

A este hombre le gustaba visi-
tar las casas donde hacian fiestas;:
bailaba y movia todas las partes:
de su cuerpo. A todo el mundo le
gustaba reirse al ver sus movi-
mientos, y siempre gozaban mu-
cho. ‘

Pero, segin dicen, cuando Si-
mian no aparecia en una fiesta, la
gente preguntaba por él. Todos
lo querian mucho, y cuando mu-
1i6, en las fiestas cantaban como
Simian, imitando sus costumbres
y moviendo todas las partes del

cuerpo.

Esta cancién es del rio Coco,
pero ahora se canta en toda esta
region. El baile es asi: los que
van a jugar se ponen en dos filas,
y se ponen frente a frente. El que
estd adelante comienza a cantar;
con la miisica y las palabras mue-
ve todo el cuerpo. Los demas que
tiene en frente hacen lo mismo
que él. Pero en un momento to-
dos cantan y bailan, hasta que
termina la cancién.
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all schools with an English-speak-
ing student body. In each suc-
cessive year it is to extend to an
additional grade: in 1987 to se-
cond grade, in 1988 to third grade,
in 1989 to fourth grade. In sec-
ond grade Spanish as a second
language is to be added to the cu-
rriculum, but teaching and text-
books for all classes —social stu-
dies, math, etc.— will be in En-
glish through fourth grade.

The planners intend to make
the program bicultural as well as
bilingual, “which would not sim-
ply mean translation of the Spa-
nish textbooks into English —we
are convinced that we need our
own textbooks,” says Ray Hoo-
ker, who has participated from
the beginning in the develop-
ment of the project. The idea is
to teach with examples from
Creole culture and experience.
According to Ronald Brooks, re-
search and discussion with pa-
rents will be carried out in the
communities and neighborhoods
in order to determine what voca-
bulary, ways of life, and econo-
mic conditions to present in the
textbooks.

Teachers and technical work-
ers are being trained in work-
shops sponsored variously by the
Regional Governmcat, the cen-
tral MED, and the Autonomous
National University of Nicaragua
(UNAN). Many of the education-
al materials for the program will
be printed in the zone using
equipment supplied by the West
German government.

How do parents and teachers
feel about bilingual education?
The teachers are “ecstatic” about
it, according to Ray Hooker.
Creole parents see language as
important in the opportunities
available to their children in the
future. Although generally only

One of the main motivations for promoting bilin-
gual education in English and Spanish was the high
drop-out rate and low academic level of students.
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Creole is spoken in Creole homes,
“the parents want their chil-
dren to learn Spanish also, they
see that it’s an advantage,” ob-
serves Ray. As for English in the
schools, “there you have the pa-
rents wanting and insisting on
standard English; if you tried to
conduct classes in Creole you’d
have a political uproar on your
hands.™

Standard vs.
Creole English

This attitude of the parents re-
flects an awareness that knowing
standard English opens opportu-
nities. It has meant having access
to a world beyond the boundaries
of the Coast or even the nation.

In Ray Hooker’s mind, En-
glish language skills are a valua-
ble unexploited resource whose
development would benefit not
only Costefios but the whole
country:

In the area of the world where we
live, knowledge of English is an
advantage for us in many
situations. The country needs
lots of speakers of English, lots
of writers of English. For
example, with translation most
translators are people from
abroad; there’s a definite lack of
people who handle the language.
Our diplomats need to know
English, the people who conduct
our foreign trade must know
English well. Also, the most
modern technical books are first
published in English before being
published in any other language.
So to know English is definitely
an advantage.

Hooker visualizes having a
very good program for the
training of people to really utilize
English in different spheres.
“Practically all the teachers of
English of the country could
probably be best trained in South
Zelaya. Many of the diplomats
could be immersed in the area for

dic-mayo 1985
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